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AN INSERVICE TRAINING MANUAL
FOR FACILITATING EFFECTIVE TEACHING STRATEGIES
OF BEHAVIORALLY CHALLENGED MIDDLE LEVEL STUDENTS
IN THE CASHMERE SCHOOL DISTRICT
by
Donald D. Smith
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The purpose of this project was to design and develop an
inservice training manual for facilitating effective teaching strategies of
behaviorally challenged middle level students for Cashmere School
District, Cashmere, Washington. To accomplish this purpose, current
research and literature on behaviorally challenged students were
reviewed. Strategies were developed by putting the research to
practice with behaviorally challenged students and typical students in a
fifth and sixth grade multi-age classroom.
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CHAPTER 1
BACKGROUND OF THE PROJECT

Introduction
Perhaps no other area of education presents more
challenges to school and related services personnel than
teaching students with emotional or behavioral disorders.
Recently published government documents, follow-up data,
and national reports underscore the problem. (Epstein,
Cullinan, & Kauffman, 1993, p. 46)
In the above statement, Epstein et al. (1993) concluded that
schools are facing a serious problem with students who have behavior
disorders. The challenge to teach students with behavior disorders is a
concern for educators.
Horne, Glaser, Thomas, Sayger, & Wright (1992) also agreed
that children with behavioral disorders account for major problems
encountered in schools today. Teachers have observed a high rate of
aggression and rule violations caused by "conduct or oppositional
defiant disordered youth" (p. 10), who often exhibit social
incompetence, peer rejection, and other problems such as substance
abuse, academic failure, suicidal behavior, and a higher probability of
physical injury and premature death" (p. 10).

Purpose of the Project
The purpose of the project was to design and develop an inservice training manual for facilitating effective teaching strategies of
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behaviorally challenged (BC) middle level students for Cashmere
School District, Cashmere, Washington. To accomplish this purpose,
current research and literature on serving behaviorally challenged
students were reviewed. Additionally, student learning objectives,
performance criteria, teaching strategies, classroom management
strategies, and instructional materials were adapted and developed.

Limitations of the Project
For the purpose of this project it was necessary to set the
following limitations:
1.

Literature Review: The preponderance of literature reviewed
for the purpose of this project was limited to the past 5
years.

2.

Scope: The project was designed for use by middle level
teachers in the Cashmere School District, Cashmere,
Washington.

3.

Target Population: The training manual developed for
purposes established in this project identifies teaching
strategies intended for use with middle level students (i.e.,
grades 5-8).

Definition of Terms
Significant terms used in the context of this project have been
defined as follows (Webster's New World Dictionary and Thesaurus,

1996):
1.

Anti-social: Harmful to the welfare of people.

2.

Attention: Mental concentration or readiness.
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3.

Behavior: A way of conduct or action.

4.

Challenged: Anything that calls for special effort.

5.

Coercive: To compel.

6.

Consequence: A result.

7.

Deficit: The amount by which a sum is less than the required
amount.

8.

Disability: That which disables or disqualifies.

9.

Disorder: An upset of normal function.

10. Expel: To dismiss by authority.
11. Incompetent: Without adequate ability, knowledge, or fitness.
12. Mainstream: The placement of disabled people in regular
classrooms.

13. Management: Managing or being managed.

(

14. ~ : An equal.

15. Placement: Placing or being placed in a vocation or
arrangement.

16. Program: A plan or procedure.
17. Rage: A furious uncontrolled anger.
18. Relationship: The connection between or among persons.
19. Social: Of or having to do with human beings and their living
together.
20. Staff: A specific group of workers.

21.

Stereotype: A fixed or conventional notion or conception.

22. Strategy: Skill in managing or planning.
23.

Suspend supervision: To exclude as a penalty from school.

24. Time-out: A temporary suspension of work or play

CHAPTER 2
REVIEW OF RELATED LITERATURE

Introduction
The review research and literature summarized in Chapter 2 has
been organized to address:

1.

Background

2.

Behavior management

3.

Classroom management

4.

Legal issues

5.

Summary

Data current within the past 1O years were identified through an
Educational Resource Information Centers (ERIC) computer search. A
hand search of various other sources was also conducted.

Legal issues
Few behavioral problems have been as challenging as intense
anger and rage. The expression of anger is normal in all children. But
it becomes a serious conduct disorder when it is extreme; when it
persists with development; and when it negatively affects relationships
with family, teachers, or peers. Terms used to describe children of
rage are neither precise nor synonymous. The 1992 Washington
Administrative Code indicated that seriously behaviorally disabled
children exhibit one or more of the following conditions:
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1.

An inability to learn that cannot be explained by intellectual,
sensory, or health factors.

2.

An inability to build or maintain satisfactory interpersonal
relationships with peers and teachers.

3.

Inappropriate types of behavior or feelings under normal
circumstances.

4.

A general pervasive mood of unhappiness or depression.

5.

Fears associated with personal or school problems.

6.

Identification as schizophrenic.

According to the Individuals with Disabilities Act (IDEA), students
with disabilities must be educated to the maximum extent appropriate
with students who are not disabled. The legal basis for this full
inclusion position is the least restrictive environment (IDEA regulations,
34 C.F.R. sec. 300.550(b)(1). According to Yell (1995), "inclusion"
means students with disabilities have a legal right to be educated in the
same place as students with no disabilities.
A child with a disability must have a multidisciplinary team that
develops his or her individualized education program and determines
the least restrictive environment. The IDEA and the comments to the
regulations clearly state that the multidisciplinary committee can only
make this decision by examining each child individually and
determining his or her goals based on a series of tests (IDEA
regulations, 34 C.F.R. sec. 300.340-300.350).
The IDEA and case law have made it clear that the legal
preference is to educate students with disabilities, including those with
emotional or behavioral disorders, in integrated settings. Of all
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disability groups, however, BC students may prove to be the most
difficult to educate in regular classrooms. This fact, however, does not
relieve schools of their responsibility to make good-faith efforts to
include BC students (Yell, 1995).

Background
Horne et al. (1992) suggested that certain genetic dispositions,
mental development, and temperaments may lead to early childhood
behavior problems, while Martin (1988) links child temperament and
behavioral patterns later in life. Both attributed poor family
management practices, low socioeconomic levels, and parental
conflicts due to developmental factors contributing to the development
of chronic behavior disorders in youth. Cranky, fussy, children who are
temperamental have challenged even the most patient of parents. But
combined with parental problems such as mental stress, marital
problems, limited income, or other family stressors, behavior disorders
of children become more severe. Coercive parent-child relationships
and constant negative family interactions lead to negative emotional
attachments within the family. Temperamental children who live in
coercive families often have difficulty bonding with other children. This
is often demonstrated by the child's inability to play appropriately with
other children, lack of feeling or understanding for other children, and
failure to develop close relationships.
As students, BC children generally have poor relationships with
their peers, are quick to anger, hit, talk out, cheat, lie, steal, invade
others' personal space, and exhibit a poor self-concept (Daratha,
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1992). Once rejected by their peers who are not disabled, they may
develop inappropriate and ineffective social competence skills. In
further attempts to be accepted by peers, BC children may inqrease
their coercive activity, thus trying to force their way into friendships.
When these actions fail, the children may rely even more heavily upon
force and power to establish their role among age mates. As
aggressive children continually fail to win acceptance and friendship
through their coercive efforts, they begin to develop friendships with
others similar to themselves (Horne et al., 1992). Social incompetence
is one of the main patterns of problem behavior that identifies children
as handicapped (Epstein & Cullinan, 1987).
Unfortunately, along with these social deficits, a main
characteristic of BC pupils is an inability to learn from academic
instruction. Several researchers have indicated that a link exists
between poor school achievement and behavioral disorders, and that
students with low academic skills are at increased risk for a variety of
behavior problems (Cullinan et al., 1983; Kauffman, 1989; Epstein et
al., 1989).
While some BC students have been mainstreamed into regular
classes to learn social skills with their peers, Daratha (1992) lists many
factors that make success difficult:
1.

Lack of support from regular staff members.

2.

Inadequate training of regular staff members.

3.

Inability of BC students to develop adequate social
relationships with peers and teachers.
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4.

Demanding academic requirements and expectations of the
regular classroom teacher.

5.

Unwillingness of peers to accept BC students.

6.

Social reputations and stereotypes of the BC label.

Whether it is academic or social, this label/stereotype creates
many difficulties for BC students. Teachers, administrators, peers, and
community members expect the students' behavior, good or bad, to
reflect the label. Epstein et al. (1993) argued that schools were
reluctant to certify a student as BC because the act of labeling limited
the school's ability to use suspension, expulsion, and other procedures
to punish students' inappropriate behavior. This research further
indicated that less than half of BC students are currently educated in
mainstream classrooms. Dropout rates for BC students are more than
40%. When they leave school, almost one-third will never go to work
or receive any additional work training. Shortly after leaving school,
almost 40% will end up with a police record.
Teachers and schools have felt powerless and ineffective in
attempting to deal with BC children's behavioral problems. Societal
issues (e.g., drug abuse, poverty, violence, etc.), along with family
problems (e.g., marital stress, single parent families, etc.) have made
education an overwhelming task (Horne et al., 1992). Classroom
teachers cannot fix every one of these children and would be naive to
think they could. Carriker (as cited by Epstein et al., 1993) reported
that teacher shortages and burnout rates are greater for those who
deal with BC children than for all other areas of special education.
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Are they incurable? A classic 1966 study by Robbins (as cited in
Brendtro & College, 1993) indicated that children with severe behavior
problems, even with extensive interventions, often have these problems
through childhood into their adult lives. Others with this viewpoint see
serious behavior disorders as a lifelong disability for which there
currently is no cure, much as with mental retardation or autism.
Children with poor interpersonal skills do not generally outgrow their
social defects; instead, they are likely to develop more problems as
they get older. Epstein and Cullinan (1987) concurred.
But Brendtro and College (1993) found evidence that the study of
BC children is looking at many different methods of dealing with special
needs children. Instead of looking at ways to deal with BC children as
a whole group or classification, they suggested we look at ways to deal
with them as individuals. Implementing effective school programs for
BC students requires a commitment on the part of students, teachers,
administrators, and parents to come up with appropriate placements,
services, and personnel to meet the needs of BC children.

Behavior Management
Prevention/Interventions
The task of changing the behaviors of violent and aggressive
young people is not the responsibility of the school alone; effective
interventions require cooperation and collaboration among many
organizations, including the family, peers, community, every level of
government, and society-at-large. But the potential for success is
greater within the school than within all the other systems where the
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child must participate because school personnel are the best equipped
to handle the problems (Guetzloe, 1992; Horne et al., 1992).

Clinical/Medical
Guetzloe's 1992 article, "Violent, Aggressive, and Antisocial
Students: What Are We Going to Do With Them?" looks at violence
and aggression among young people as a major problem of public
health and safety, and discusses the Public Health Model of
Prevention. In this model, prevention efforts are categorized as
primary, secondary, or tertiary, depending upon the stage to which the
disease has progressed when the activity is initiated.

Primary prevention requires a change in one or more of the key
causes of the disease/disorder: (a) the cause could be eliminated,
(b) the host or victim could be immunized, or (c) changes could be
made in the environment. Secondary prevention involves early
identification of those with symptoms of a disease and a program for
some type of intervention that stops or controls the symptoms. Tertiary

prevention is the treatment of those who already have the
disease/disorder. Its goal is rehabilitation.
The major responsibility of primary prevention is not just with the
schools, but with society as a whole, and would include the following:
1.

Educate the general public about the prevention of violence
and aggression.

2.

Provide food, shelter, child care, and medical aid for every
family, not just the students.

3.

Reduce access to illegal drugs.
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4.

Gun control.

5.

Provide for the needs of all children.

6.

Regulate TV and other media to control the amount of
violence children are exposed to.

7.

Provide a program that teaches appropriate social skills to
all.

Most of these measures would require changes in society that
are beyond the reach of school, the family, or any community.
The major responsibility of the school for secondary prevention is
to provide an appropriate educational program for all children, including
the following:
1.

To provide for the safety of students.

2.

To provide an appropriate education for all children.

3.

To work cooperatively with parents and community agencies.

4.

To provide necessary and appropriate training for school
staff.

Unfortunately, violent behavior cannot be prevented.
The major responsibility of the school for tertiary prevention is to
work together with teachers, parents, a·nd other agencies in the
planning of progra~s/interventions to change inappropriate behavior.
Many techniques have been effective in preventing or suppressing
aggressive behavior, including:
1.

Planning activities/field trips.

2.

Social skills training.

3.

Reinforcement of positive behavior.

4.

Timeout from reinforcement.
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5.

Over-correction.

6.

Contingent restraint.

According to the public health model, there must be int~rventions
at all three levels in order to be effective.
Forness and Kavale (1988) discussed psychopharmacologic or
drug treatment of children with learning or behavioral disorders, and
how they have become much more widespread in recent years, in·
terms of prescribed use and effects on school performance. Because
of this study, both regular and special education teachers need to be
aware of the general effects of the medications and need to participate
in evaluating these effects on the children who are receiving them.
There are four major classes of drugs used to treat students with
behavioral disorders. They are stimulants, tranquilizers, seizure or
anti-convulsants, and mood altering. Each serves a different purpose
and each has different effects.
Stimulants such as Ritalin or Dexedrine are the most widely
studied of all drugs used to treat children and have repeatedly been
shown to affect school behavior.
Ritalin lasts 6 to 8 hours and very quickly increases a child's
ability to pay attention. A side effect may be that the child's ability to
respond is lessened, but it seems to result in fewer teacher
interventions for class control. Ritalin and Dexedrine are sometimes
used to replace behavioral modification programs or remedial
instruction in the classroom, although a combination of medication and
behavior interventions seems to be the best approach (Forness &
Kavale, 1988).
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Tranquilizers like Thorazine and Haldol are used to treat children
with aggression. They increase socialization thought process, but may
cause drowsiness and decrease the ability to pay attention.
Seizure medications like phenobarbital and Dilantin are used to
treat children who have convulsions. It takes 1 to 2 weeks for these
medications to be effective and produces side effects that include
drowsiness, irritability, hyperactivity, and even aggression.
Mood altering drugs such as lithium carbonate have been used to
decrease disruptive behavior while increasing attention capabilities.
While it may take up to 2 weeks to observe changes, there are few
side effects.
As doctors continue to increase the use of medications to treat
children with behavioral disorders, teachers must increase their
knowledge about who is taking the medications and what the
classroom effects and side effects are of these medications (Forness &
Kavale, 1988).

Videotaping
Knapczyk (1988) showed how videotapes using regular class
students could be used to help BC children learn alternatives to
aggressive behaviors. He taped the regular students role playing a
situation and using alternative methods other than aggression to solve
a problem. He used the videotape to help the BC students apply the
alternatives to home and school situations by rehearsing what they
observed. These rehearsals helped reduce aggressive behaviors in
school and at home.
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Broome and White (1992) reported that the use of videotape can
be used as an intervention technique to help BC students gain insight
into their own behavior. They listed 12 uses of videotape feedback to
help in this process:
1.

To provide an antecedent-behavior-consequence (ABC)
analysis: Teachers can frequently tape ·c1ass lessons and
then play back the tapes to pinpoint behaviors and what
happened right before (the antecedent), and the
consequences.

2.

To self-monitor one's behavioral strengths and weaknesses:
Using videotapes for self-monitoring is the major use of
videotape discussed in the literature (Booth & Fairbanks,
1983). Videotape shows the students a behavior picture they
can check themselves.

3.

To evaluate the group's strengths and weaknesses: This
gives each person a chance to make positive comments and
reinforce the desired behavior.

4.

To provide reality replay on hard-to-define criteria (e.g., facial
expressions, body language, tone of voice, etc.): Videotape
can be used to show students how their expressions, body
language, and tone of voice appear to others.

5.

To provide motivation and enthusiasm for group sessions:
Videotaping is an instant attention getter because the
students get to watch themselves on television.

[
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6.

To add meaning to simulations or role playing situations: The
students know their performance will be observed and
critiqued by others.

7.

To reinforce the shared experience: By taping fun events, the
students are able to laugh at their teachers, their classmates,
and themselves. This helps build a team concept.

8.

To catch unobserved behavior.

9.

To control misbehavior: Just by turning on the camera, or
moving toward it, will control or change the behavior.

10. To give parents a realistic perspective .on child misbehavior
and classroom interventions: Videotape can be used to show
a parent what "acting out in class" or "off task" behavior
means. It can also show how their child interacts with
others.
11. To build cooperation and trust: It can also be used to show
parents good behavior and positive interactions.
12. To plan for .inclusion: If a student is moving back into a
regular classroom environment, the regular education
teacher can review the videotapes and know what to expect.
The use of videotape empowers the teacher's instruction of the
student with behavioral disorders, and the students love it (Broome &
White, 1992). Videotape offers an objective method for recording
students' behaviors and classroom events and is an important tool for
assessing those behaviors as further evidenced by Raschke, Dedrick,
and Takes (1986).

16
Before videotaping, Broome and White (1995) suggest getting
parental permission in writing. If the child has an individualized
education program, there may be limitations on who can observe the
tapes.

Social Skills
Hops (1983) and McFall (1982) described competence as the
overall quality of a person's performance as judged by others. Social
competence in the school environment is measured by a student's
ability to interact with teachers, friends, and classmates in a manner
that is acceptable to the group's standards. Behavior that is deemed
incompetent can result in being excluded from those groups.
Unacceptable behavior may be a result of a social skills deficit.
Students who engage in violent or other aggressive behaviors often
have deficits in social skills (Knapczyk, 1988).
Some have tried to explain most behavior disorders in terms of
social skills deficits, but it is one of the main patterns of problem
behavior that identifies children with a handicapping condition (Epstein,
Kauffman, & Cullinan, 1985).
It is then critical to teach social skills to these students as a
method to prepare· them for success in school and in home situations.
Daratha (1992) recognized that teachers are professionals and have
the ability to develop individual programs for these students. The
primary function of these programs is to help the students learn
appropriate behavior skills in the school setting. The programs
recognize each child's right to become socially appropriate.
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The goal of behavior intervention programs is to create an
environment:
1.

That is safe and non-threatening.

2.

That encourages the development of a positive self-image.

3.

That is conducive to the development and cultivation of each
student's potential as a socially adept, cooperative,
independent learner.

4.

Where students can learn to express their emotions and deal
with anxiety in acceptable ways.

5.

Where learning becomes more internally motivated.

6.

Where mistakes are considered valuable learning
opportunities.

7.

Where an appropriate sense of humor is recognized as a
necessary element of daily living.

The program focuses on returning the student to regular
education classrooms and gives each child social skills training in order
to meet the goals. Social skills training consists of nine units:
1.

Orientation to familiarize the student with school, staff, and
building.

2.

Study skills improvement.

3.

Decision making (IDEAL).

4.

Self-esteem.

5.

Communication based on the nature of relationships.

6.

Peer pressure.

7.

Human differences and accepting others for who they are.

8.

Transitions and planning for the future educational goals.
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9.

School or community issues.

The goal is to provide a setting where BC students are able to
learn and interact successfully. The success is measured by the
students' ability to model and apply the skills in other learning
environments. Research suggested that acceptance in regular class
and other school settings will not occur until students display
performance that conforms to the expectations and standards of the
settings (Knapczyk, 1988). McFall (1982) agreed: Behavior that
conforms to the standards for social competence is likely to increase a
student's acceptance and integration in regular class settings.
The success of the program requires support and understanding
of the faculty and the administration. They must recognize the need for
BC students to have the opportunity to be successful in a regular
classroom (Epstein & Cullinan, 1987).

Self-Management
Self-management includes any process an individual uses to
influence his or her own behavior. There is ample evidence to suggest
that students can manage their own behavior (Carter, 1993). For
childhood conduct problems, teaching children effective selfmanagement skills is an excellent beginning for helping them reduce or
eliminate the problems early in life. Teachers and others involved with
the children should become well trained in interventions for dealing with
behavioral problems (Horne et al., 1992).
Self-management may be particularly effective when dealing with
middle level students. Because monitoring their own behavior meets
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adolescents' need to control their environment and experience a sense
of power and competence, self-management may be better than rigid,
control-type systems (Jones, 1980, as cited in Carter, 1993).
Self-management strategies must be carefully taught in order to
obtain the appropriate behaviors. While there are no specific steps a
teacher needs to follow in carrying out these strategies, they should
include the following:
1.

Identify the target behavior.

2.

Define the behavior.

3.

Develop the data collection system.

4.

Teach the student how to use the self-management system.

5.

Implement the system.

6.

Evaluate the effectiveness of the system (Alberto &
Troutman, 1982, as cited in Carter, 1993).

Teachers should provide direct instruction on self-management
procedures. They should systematically teach the skills by modeling
the process to be used, rather than simply informing students that they
will be expected to manage their behavior (Carter, 1993).
Self-management includes any process an individual uses to
influence his or her own behavior. Even though teaching selfmanagement may be time consuming, challenging, and somewhat
uncertain, it is hoped that educators will attempt self-management
projects with their students and that researchers will continue to view
self-management as one of the higher priorities for applied behavior
analysis.
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Classroom Management
Managing classroom behavior is perhaps the most essential, and
yet the most formidable, task facing teachers of children with
behavioral disorders. Establishing a classroom atmosphere which is
calm, regular, and above all, fair is extremely important (Barbetta,
1990; D'Allessandro, 1993).

Rules
Students should help in developing rules and expectations for
their classrooms. This allows them to participate in class activities
from the very beginning. Additionally, they may be less likely to break
the rules they helped develop (children with behavior disorders already
have a history of breaking rules set by others). Because the teacher

(

guides them through this process, he/she can ensure the rules are
appropriate and are representative of what the teacher would have
chosen. Three or four major rule "areas" (e.g., do your best, be
prepared, follow directions, help the group) are presented and the
students develop classroom expectations under each area. Classroom
expectations describe the rules more specifically. The expectations are
developed for major events that take place each school day (e.g., class
breaks, lunch time, individual and group academic time). Once all the
classroom rules/expectations are developed, standard point losses are
set (e.g, off task, 2 points; inappropriate language, 2 points). Post all
rules and expectations in the classroom so that they are clearly visible
to students and staff at all times and refer back to them as often as
needed (Barbetta, 1990).
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D'Alessandro (1990) argued that the teacher should have his or
her own, non-negotiable rules (e.g., pick up his or her chair, line up,
turn in homework on time) along with the class rules.

Strategies
Constant Supervision
Never leave them alone and never turn your back. If aggressive
and nonaggressive children are in the same classroom, constant
supervision is necessary to avoid problems with aggressive students
and smaller, younger, handicapped, or passive students (Guetzloe,
1992).
Use of Nonverbal Signals
Verbal reprimands sometimes reinforce the very behaviors they
are supposed to stop (Bandura, 1973, as cited in Guetzloe, 1992). The
BC students respond well to the use of signals rather than teacher talk.
Even simple commands (e.g., stop, ignore, sit, stand, or walk)
expressed nonverbally may get better results than a verbal request or
command.

Use of Concrete Rewards
Bandura (1973) discussed the use of concrete rewards in the
beginning stages of a classroom management program. At the lowest
levels, primary reinforcers (e.g., food and drink) may be necessary.
Bandura cited several studies where concrete rewards were gradually
eliminated and behavior was eventually maintained by selfreinforcement and symbolic rewards.
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Kerr and Nelson (1989) listed several strategies for preventing
aggressive acts, including (a) communication of clear norms for
behavior by treating all acts of aggression similarly, (b) avoiding
modeling or reinforcement of acts of aggression (by eliminating
physical punishment and withholding reinforcement from students who
act as a cheering section), and (c) avoiding unnecessary confrontation
(avoiding sarcasm, listening to complaints, offering choices whenever
possible, and ignoring minor rule infractions). They also suggested
guidelines for a classroom "readiness drill" to be carried out in the
event of an aggressive act, so that a teacher can send for help or
remove other students from a dangerous situation.
Epstein et al. (1993) also listed several strategies that he found
effective in working with BC children. They included (a) daily
observation and evaluation of classroom behavior, (b) implementing a
system of interventions that are consistent, (c) giving students time to
practice new skills, (d) matching the treatment to the problem, and
(e) teaching how to transfer and apply new skills.

Curriculum
Lefkowitz, Eron, Waldes, and Huesman (as cited in Guetzloe,
1992) found that low school achievement among students serves to
instigate aggression. This finding presents a strong case for modifying
the curriculum for BC students to help prevent aggression and
violence. Guetzloe outlined the following modifications.
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Reduce Competition
Training children to be competitive may influence them to avoid
helping others. In a classroom with BC students this would be counter
productive.
Replace Television with Supervised Social Activity
The average 18 year old has seen thousands of killings and
hundreds of thousands of violent episodes on television. Evidence
suggests that viewing violence on television not only incites violence
but also teaches people how to commit these acts. Research suggests
that children who are violent at school watch a steady dose of violence
on television.
Meeting Children's Basic Needs
Children who are hungry, abused, homeless, and in physical or
psychological pain do not worry about the welfare of others. The
school should furnish the basic necessities of food, physical comfort,
and psychological support to the greatest extent possible. If these
needs are met, the chance for "prosocial" behavior is increased.
Vigorous Exercise
Distance runners and others who exercise vigorously often
describe feeling "high" during a workout and a sense of calmness and
relaxation afterward. Vigorous exercise should be a part of the school
program for all youth (particularly those who suffer from emotional and
behavioral problems).
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Helper's High
There is evidence that prosocial activity itself results in a feeling
of well-being. Emotional and physical responses similar to those that
result from vigorous exercise can be achieved by simply helping others.
Being in control of the situation, such as volunteering, is an essential
factor. If forced to help others, the helper may feel the benefits.
Participation in Community Service
Community service activities can include writing letters to
residents of nursing homes or helping with child care. Programs that
supervise community service participants are preferred.
A "Small-Town" Environment
A small-town person may be more likely to help others than a
big-city person and people are more likely to help others if they already
know them. Creating a "small-town" environment in the school may
help students help others.
The "Teachable Moment"
When a chance to teach an unplanned skill occurs, the teacher
should take advantage of that opportunity. The techniques used to
teach social skills can be used to teach any skill.
Parents should be contacted and kept informed as to how their
children are doing in the classroom setting and school environment.
Parents should know when their children are performing poorly and
when they are doing excellent. Parent conferences also help hold
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children accountable for their actions (Brennock, Semitzsch, & Simon,

1989).

Summary
The research and literature summarized in Chapter 2 supported
the following themes:
1.

Legal issues force schools to classify behaviorally challenged
students as part of the special needs population under
Federal and State law.

2.

Background information indicates behaviorally challenged
students demonstrated difficulty in school with peers and
instruction, and left untreated they will carry these difficulties
with them into adulthood.

3.

Behavior management consists of series of techniques that
attempt to modify inappropriate student behaviors including
prevention/intervention, videotaping, social skills, and selfmanagement techniques.

4.

Classroom management methods that embody room
atmosphere, rules, strategies, and curriculum are essential
elements in working with behaviorally challenged students.

CHAPTER 3
PROCEDURES OF THE PROJECT
The purpose of this project was to develop a design and develop
an inservice training manual for facilitating effective strategies of
behavioral challenged middle level students for Cashmere School
District #222, Cashmere, Washington. To accomplish this purpose,
current research and literature on serving behaviorally challenged
students were reviewed. Additionally, student learning objectives,
performance criteria, teaching strategies, classroom management
strategies, and instructional materials were adapted and developed.
Chapter 3 contains background information describing:
1.

Need for the project.

2.

Development of support for the project.

3.

Procedures.

4.

Planned implementation and assessment of the project.

Need for the Project
The need for the project was influenced by the following
considerations:
1.

During the 1995-96 school year, the writer (Don Smith), a
certificated teacher at Cashmere Middle School (CMS),
Cashmere, Washington, was asked by Mr. Ed Tuggle,
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principal of CMS, to develop a program for teaching
behaviorally challenged students in grades 5 and 6.
2.

The writer participated in discussions with CMS staff
members about at risk students and the need to establish a
special program for behaviorally challenged students.

3.

The writer's 12 years of combined teaching and coaching
experience in the Cashmere School District, working with
students in the areas of self-management and self-control
resulted in recognition of the instructional benefits that could
result from development of a five/six program.

4.

Current research findings and evidence supported a
Program's/School's ability to meet the individual needs of
behaviorally challenged youth and prepare them for a regular
class setting.

5.

Undertaking this project coincided with graduate studies in
Educational Administration at Central Washington University.

Development of Support for the Project
During the 1995-1996 school year, the writer engaged in and
participated in classes, workshops, goal setting meetings, and
discussions with school and community leaders in the Cashmere
School District. Throughout these interactions and discussions, the
need to work with BC students and develop a training manual became
even more apparent. The writer began discussing the possibilities with
Mr. Ed Tuggle, Principal, Cashmere Middle School, and Mr. Dick
Langum, Superintendent of Cashmere Schools. The writer was
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assigned the task of developing a program for these at risk youths and
providing a manual for use by teachers at Cashmere Middle School.

Procedures
To obtain background information essential for developing a
training manual, an Educational Resources Information Center (ERIC)
computer search was undertaken. Additionally, a hand search of
various sources was also conducted. The preponderance of literature
reviewed for the purpose of this project was limited to the past 5 years.

Planned Implementation and Assessment of the Project
Accordingly, the training manual for teaching behaviorally
challenged students in the middle grades developed for the purpose of
this project was implemented during the 1996-1997 school year. In
addition to providing approval of the program, the principal requested
the new manual be evaluated/assessed by staff and administration.
Additionally, a program assessment instrument will be used to invite
participating students to share perceptions of the program at the end of
the school year. Recommendations for improvements will be
considered at that time.

CHAPTER 4
THE PROJECT
The inservice training manual for facilitating effective teaching
strategies of behaviorally challenged middle level students for
Cashmere School District, which was the subject of this project, has
been presented in Chapter 4. The project involved working with
several behaviorally challenged students at the fifth and sixth grade
levels along with many typical students in a regular classroom at
Cashmere Middle School. The manual contains selected strategies
which have proven effective in working with behaviorally challenged
students. Most of the strategies were research based, but many were
developed by the writer during the course of the school year. The
manual has been organized in three units as follows:
Unit 1: Classroom Preparation/Organization
Unit 2: Classroom Management
Unit 3: Behavior Management
In each unit, strategies considered effective for working with BC
students in their normal classroom settings were presented in a variety
of situations and included: large group instruction and activities,
rewards and consequences, and homework. Though developed for
middle level students in general, the manual does not deal with every
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child in every situation and thus requires adaptation and modification

by each classroom teacher who uses it.

EFFECTIVE TEACHING STRATEGIES

FOR

BEHAVIORALLY CHALLENGED MIDDLE LEVEL STUDENTS
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Cashmere, Washington
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INTRODUCTION

As students, behaviorally impaired children have poor relationships with
their peers, are quick to anger, hit, talk out, cheat, lie, steal, invade
others' personal space and exhibit a poor self-concept (Daratha, 1992).
They are frequently defiant when given a request by adults, and if
pressured will commonly become aggressive or hostile.
Children who display the above behaviors have been given many
different labels. Ginger Rhode et al. (1993) used the label "Tough Kid"
in her book, The Tough Kid Book. Horne et al. (1992) used "Behavior
Disorder" in their article, "Home and School Interventions," while Geoff
Colvin used the term "Antisocial Children" in his workshop on Managing
Violent and Aggressive Behavior in the Classroom. For use in this
manual I will use the label behaviorally challenged (BC).
When classes are heterogeneously grouped, every classroom will likely
have one or two individuals who could be labeled BC because it is
estimated that approximately 2 to 5% of the student population meets
the above definition. For that reason, I have put together some
effective teaching strategies that will help the middle level teacher
facilitate the learning of BC students in their typical classrooms.
Though developed for middle level students in general, the manual
does not deal with every child in every situation and thus requires
adaptation and modification by each classroom teacher who uses it.
Additionally, the charts shown in the manual can be located on the
middle school file server in the Sixth Grade Shared Folder, and maybe
copied and/or modified to better fit the needs of individual teachers.
Please keep in mind as you read through this manual the thought I had
while developing it. Every teacher has the right to teach, and every
student has the right to learn.
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FACTS

Children with behavior problems can be identified very accurately at
age 3 or 4.
The more severe the antisocial behavior pattern, the more stable it is
over the long term and across settings (e.g., home to school); severity
is also associated with higher risk for negative developmental
outcomes and for police contacts/arrests.
If an antisocial behavior pattern is not changed by the end of grade 3, it
should be treated as a chronic condition, much like diabetes. That is, it
cannot be cured, but can be managed with the appropriate supports
and continuing interventions.
The vast majority of children with behavior problems are boys.
There are two types of antisocial behavior (overt and covert). Overt
involves acts against people; covert involves acts against property
and/or self-abuse. By adolescence, many at-risk children display both
forms, which escalates their risk status substantially.
Antisocial behavior early in a child's school career is the single best
predictor of delinquency in adolescence.
Three years after leaving school, 70% of antisocial youth have been
arrested at least once.
Source: Geoff Colvin, Ph.D., Research Associate, University of Oregon
in workshop on "Managing Violent and Aggressive Behavior in the
Classroom," Yakima, Washington, October, 1966.
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MISSION

The mission of Cashmere Middle School (CMS) is to provide students
optimum intellectual, social, physical, and emotional growth in a safe,
caring, and pleasant environment.
The learning environment will ...
provide equal access to all areas of the curriculum;
provide a variety of teaching strategies to address all learning
styles;
provide a safe, orderly, and nurturing environment;
provide opportunities for social growth;
provide opportunities for emotional growth;
provide a physical education program to develop strong, healthy
bodies; and prepare students for a successful high school
experience.
We will accomplish these goals by means of a coordinated school
curriculum in which commitment has been made to focus on reading
and writing across the curriculum. Interdisciplinary cooperation is a
feature of the CMS educational program.
The staff and parents of CMS are committed to an educational program
of excellence.
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UNIT 1
CLASSROOM PREPARATION/ORGANIZATION

In the spring of 1997, a new system was developed to place students
in classes for the 1997-98 school year. Teachers from the fourth, fifth,
and sixth grades listed each student on a 4x5 pink (girl) or blue (boy)
card and ranked their reading and math ability (see Figure 1-1 ). In
addition, the teachers indicated whether or not the student was an
English as a Second Language, Special Education, or behavior
concern by filling in the appropriate circle. Space was made available
to list any special considerations or circumstances.
Students' cards were then randomly placed in homerooms for the
following year except for those whose parents had requested a
particular teacher. The sections were then balanced to ensure each
teacher had a comparable classroom that took into account: Boy/Girl
ratio, number of ESL, Special Education, and behaviorally challenged
students, and equal numbers of academically high, average, and low
students.
As a result, by the end of the 1996-97 school year, teachers knew who
would be in their classrooms for the 1997-98 school year and had vital
information about their academic and social abilities. With this system
in place, teachers can now better prepare themselves and their
classrooms for a successful school year.
Figure 1-1. Student information card.

Name.______~

RM•

Homeroom Requests:._ _ _ _ _ _

~@®

V@®

@§8®
Special Circumstances?

*
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IDENTIFICATION
ThOUQh most students have been identified as BC before they reach
the middle level, there will be those who move into the school district
during the middle level years and may not have information regarding
behavior in their student records. It becomes important then to
recognize traits and characteristics that are common to BC students.
Basically, BC students have behavioral excesses: Too much of a
behavior that includes noncompliance and aggression. And behavioral
deficits: Inability to Adequately Perform a Behavior (see Figure 1-2).
These include deficiencies in self-management and basic academic
and social skills (Rhode et al., 1993).
Figure 1-2. Common Traits/Characteristics of Behaviorally Challenged
Students.
Behavior Excesses: Too much of a behavior
*Noncompliance
Does not do what is required
Breaks rules
Argues
Makes excuses
Delays
Does the opposite of what is asked
*Aggression
Tantrums
Fights
Destroys property
Vandalizes
Sets fires
Teases
Verbally abuses
Is revengeful
Is cruel to others
Behavioral Deficits: Inability to adequately perform a behavior
*Self-management Skills
Cannot delay rewards
Acts before thinking--impulsive
Shows little remorse or guilt
Will not follow rules
Cannot foresee consequences
P-7

*Social Skills
Has few friends
Goes through friends fast
Noncooperative--bossy
Does not know how to reward others
Lacks affection
Has few problem-solvin~ skills
Constantly seeks attention
*Academic Skills
Generally behind in academics, particularly reading
Off task
Fails to finish work
Truant or frequently tardy
Forgets acquired information easily
Source: Ginger Rhode, William R. Jenson, and Kenton H. Reavis, IM
Tough Kid Book, 1993, Sopris West, Inc., Longmont, Colorado, p. 8.
Once the behavior concerns are identified, teachers can begin
preparing themselves, their classrooms, and their programs to best fit
the needs of the students, including those who are BC.
ESTABLISHING A CODE OF CONDUCT/
DISCIPLINE GUIDELINES

Before the school year ever begins it is important to develop the
foundation by which the class is going to operate. Though students
may be involved in establishing classroom rules/procedures, the
teacher should already have in place a system to deal with those
students who choose not to follow them. In order to deal effectively
with BC students, a classroom code of conduct and discipline
guidelines should be presented the first hour of the first day of school!
It lets all students know the ground rules from the start (see
Figure 1-3).
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Figure 1-3. Sample code of conduct
MR. SMITH'S CLASSROOM
The foundation of our behavioral expectations for students is our
statement of CHIEFTAIN PRIDE: I am proud to be a student at
CASHMERE MIDDLE SCHOOL, and so ...
1.
2.
3.
4.

I respect property: my own, the school's, and others;
I don't interfere with anyone's education or safety, including
my own.
I treat everyone at Cashmere Middle School with respect and
courtesy at all times.
I realize that learning takes precedence over every other
activity at CMS.
MR. SMITH'S DISCIPLINE GUIDELINES

In Mr. Smith's classroom the teacher promotes the concept that the
totally prepared student has responsibility for his/her own selfdiscipline. It will be the responsibility of the teacher to reinforce
students' good behavior patterns and promote the use of discipline with
equity and consistency for all.
Students will be immediately referred to the administration for serious
offenses. Problems not immediately addressed by. the administration
will be handled in the following step procedure:
STEP 1: REFLECTION/TIME OUT
The teacher will first attempt to correct a problem by allowing the
student time to reflect on the problem in a "Time Out"
environment. Here the student will be placed in a designated
area in the classroom to review the class code of conduct and
reflect on the problem for a 3- to 5-minute period. After this
period the teacher will ask the student to identify the problem,
and how he/she plans to correct it. Upon completion of the task,
the student will return to the regular class environment. If the
task is not completed, the student will move to ...
STEP 2: TIME OUT/LEARNING PACKET
The teacher will have the student further reflect on the problem
and complete a learning packet designed to help the student
develop a plan for solving the problem. He/she will have 20
minutes to complete the packet. Upon completion, the student
will conference with the teacher to identify and discuss the
problem, and discuss the P.lan to correct 1t. After the successful
conference, the student will return to the regular classroom
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environment. Failure to comply, complete the packet, or achieve
a successful conference will result in ...
STEP 3: PARENT/TEACHER/STUDENT CONFERENCE
The student being removed from the classroom to the office. The
parent will be notified to immediately come to school for a
conference with the teacher and student. The problem will be
identified and discussed, and a course of action will be
determined. The student will not return to class until the
parenUteacher conference has taken place. If the parent cannot
be reached, the alternate contact person will be notified for the
conference. If no one can be reached, the· student will be placed
in an alternate setting until such time as the parent or alternate
can be notified.
·
If the parenUteacher/student conference is deemed unsuccessful,
Step 4 will be initiated.
STEP 4: PARENT/TEACHER/STUDENT/ADMINISTRATOR
CONFERENCE
In order for the student to return to the regular classroom, a
conference with the parenUteacher/student and building
administrator must occur. During the conference, the problem
will be identified and discussed, and a course of action will be
determined.
Learning Packets are available on the Middle School File Server in the
Shared Folder (see Figure 1-4) and are arranged by topics (see
Figure 1-5).
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Figure 1-4. Sixth grade learning packet #1
FIGHTING

INTRODUCTION
This Learning Packet has two parts: (a) text to read and (b) questions
to answer:
The text explains causes for what you did, tells two stories about
other students who broke the same school rule, shows the
results, and tells ways to prevent this kind of behavior.
The Response Form asks eight questions about why it's wrong to
break this school rule, and how you can prevent getting into
trouble in the future.
As you read the text, think about what you did and why you did it.
When you finish reading the text, write answers .to the eight questions
on the Response Form.
CAUSES OF FIGHTING
The causes of fighting are as different as the persons doing the
fighting. Some people have hot tempers and often get into fights.
Others may be bullied into fighting when they really don't want to fi~ht.
Unkind words may be all it takes to make fists begin to fly. Defending
one's reputation or standing up for one's self is also a common reason
for getting involved in a fight. No matter what the reason for fighting,
schools are not boxing rings. We come to school to learn, not to fight.
Below are two stories about students who have been caught fighting.
See if you recognize yourself in them.
HARD-HEADED HARRY, THE HORROR OF THE HALLWAYS
Harry is the classic bully. He likes to hurt others. Nobody knows
why, but Harry has always been quick to fight. While other might
apologize or try to be cooperative, Harry always wants to fight. If
you sit where Harry wants to sit, there will be a fight unless you
move. If you make a better grade than Harry on a test, Harry
may pick a fight with you. If you try to be nice to Harry, there's a
good chance he will ignore you. Harry doesn't want friends; he
wants enemies.
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Harry's favorite trick used to be hiding behind something in the
hallway, then hitting someone on the shoulder as he walked by.
Then Harry would run away before the person could turn around.
If the person tried to catch Harry, he would turn and fight. Harry
was good at fighting, so he usually won. Nobody wanted to mess
with Harry.
One day, Harry was standing behind the lockers, waiting for
someone to come along. He heard footsteps and moved up right
to the end of the row of lockers. When the person was almost
even with where he was standing, Harry jumped out from behind
the lockers and hit the person on his shoulder. Then he spun
around and started to take off down the hall.
Unfortunately for Harry, the person he hit was the track coach,
who was going to his office. It took the coach three running
leaps to catch Harry by the collar of his shirt. Harry spent the
rest of the day sitting in a chair outside the principal's office,
reading one of these packets and waiting to see the principal.
Harry wasn't too happy after the meeting.
A real tough guy. Now everybody chuckles when Harry walks by.
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LEAN,MEANIRENE
Irene has a mean streak. Nobody knows why she has a mean
streak, but everybody knows that she has one. Irene is famous
for her bad temper. Things that just both most people cause
Irene to fly into a rage. Irene becomes angry for almost any
reason. For example, when she doesn't get her way, or when
somebody interrupts her, or when she has to stand in line, or
when she has to ask permission to do something, Irene gets
upset and doesn't want to conduct herself according to the rules.
It doesn't impress Irene that schools have rules so that people
can study and learn. Irene doesn't care whether others learn or
not. That's their problem, according to Irene. So when Irene
wants to talk, she talks. When Irene wants to sneak off the
schoolyard during recess, that's what she does. And when
someone does or says something that makes Irene angry, she
lashes back with no thought of how she might hurt someone.
Last week, Irene got a pass to go to the restroom. While she
was in the restroom, she took out a hidden pack of cigarettes and
lit one. When she was finished, she tossed he cigarette butt in
the paper towel trash basket. It set fire to some paper, and the
restroom quickly filled with smoke. One of Irene's classmates
entered the restroom as Irene was leaving. After she had yelled
to the custodian (who was down the hall) to put the fire out, she
reported Irene to the principal.
The next day, before school started, Irene looked for the
classmate who had reported her. When she found her, she hit
her with her book bag, then jumped on her and started pulling
her hair. The girl pushed Irene against a locker. Two teachers
saw what had happened, and stopped the fight. Irene was taken
to the Principal's office. Now she 1s suspended for repeated
fighting, and is in trouble with the police for the fire she started in
the trash container.
RESULTS OF FIGHTING
Someone always gets hurt in a fight. It may be you, or it may be your
opponent. Either way, someone always gets hut. Also, while you may
win the fight this time, your opponent may come back on another day
and beat you. He or she may bring friends or weapons. Disputes can
get out of hand quickly. In some locations, knives and guns may be an
added threat. The results can range from a bloody nose and a trip to
the Principal's office, all the way to serious injury and death.
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Fighting never gets to the problems that cause fighting. Usually,
people fight for some reason. They may be angry about a real or
imagined insult. They may think that fighting makes them a hero
among their classmates. Or they may just want to impress people with
how tough or mean they are. Whatever the reason people give for
getting into a fight, the fight itself solves nothing. If anything, it makes
things worse.
There is nothing heroic or honorable or intelligent about getting into a
fight. Sometimes, when someone starts a fight with you, you may have
to defend yourself. But you should never start a fight. Once you start
trying to solve your problems through fighting, you are on a road that
leads to nothing but trouble.
PREVENTION OF FIGHTING
Here are a few tips that will help you to stop getting into fights:
•

Never start a fight. Always try to be reasonable and work
things out. You may win the fight, but you'll still lose in the
long run.

•

Don't allow yourself to be influenced by others when you are
in a situation that might lead to a fight. Think for yourself.
Don't let others push you into trouble.

•

Ask yourself what you hope to accomplish by the fight Y,OU
are about to get into. Even if you win the fight, what will you
gain? And is the gain worth it if you get caught?

•

If you fight a lot, think about why you happen to get into
fights. If others don't fight as much as you do, then you
need to think about why you get into so many fights.

•

If you associate with people who are always fighting, maybe
you should think about finding some new friends.

On the next pages, you'll find some questions about the material you
just read. These questions will help you to understand the reasons for
your behavior, and will help you set goals for changing.
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STUDENT RESPONSE PACKET #1.1
FIGHTING
NAME------------~
DATE _ _ _ _ _ _ _ _ _ _ _ _ __
GRADE _ __

HOMEROOM _ _ _ __

WHAT TO DO
The following questions will help you to avoid misbehavin~ in the
future. Write your answers in the spaces below the questions. If there
is not enough room, write on the backs of these sheets. Be neat, spell
correctly, and write in complete sentences. If we can't read what you
write, you will have to do the packet again.
Think before you write your answers. Be honest with yourself about
what you did and why you did it. This will show that you are willing to
improve your behavior.
Your answers are not graded. But your teacher, a counselor, the
principal, or your parents may read what you have written.
1.

Why did you get into a fight?

2.

Why did you fight? What did that person do that made you get into
a fight?

3.

In what way are you worse off now than before the fight?

4.

Why did Harry like to fight? What did he get out of fighting? Are
you like Harry?
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5.

If you were Harry's principal, what advice would you give him to
make him stop getting into fights?

6.

Irene loses her temper all the time. Why do you think she is so
hot-tempered?

7.

If Irene continues to lose her temper and make enemies of her
classmates, what do you think will eventually become of her?

8.

Write two goals that will help you to avoid fighting in the future.
(1)

(2)
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Sample Learning Packets available on File Server in the Shared Folder
(see Figure 1-5).
Figure 1-5. Sample learning packets.

Learning Packets Listed by Topic io file Order
Introduction
Fighting
Gangs
Obeying
Language
Disturbing Class
Honesty
Vandalism
Bus Behavior
Self-control
Attitude
Title
Pushing
Cooperation
Gum chewing
Tardy
Talking
Paying Attention
Staying in Seat
Respect
Prepared
Bothering Others
Making Fun of Others
Late Assignments
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Seating Arrangements
Though it may look nice and work fine for some students to have
desks/tables arranged in small, or cooperative groups, these
arrangements do not typically work for BC students. Especially at the
beginning of the year. Close proximity to other students and activity
within groups provides too much distraction and opportunity to
misbehave. Desks in rows and columns may look old fashioned and
rigid, but they do provide BC students with the space and privacy they
need to stay on task. As the year progresses desks/chairs can be
moved into cooperative groups for blocks of time and then moved back
when group task is complete.
Two or more BC students should never sit close to each other! After
identifying who they are, they should be separated immediately and not
allowed to work with each other. Students with behavior problems
often feel rewarded when they misbehave in front of the class. When
behaviorally challenged students work together, they tend to reward
each other with inappropriate behavior and cause disruption for the
entire class.
BC students should be seated close to wherever the teacher spends
most of his/her time. There is a tendency to place BC kids in the back
and on the side of the room, out of the teacher's direct line of sight. By
doing this, BC students have more opportunities to misbehave, and
disrupt class. Proximity alone is many times a sufficient enough tool to
curb disruptive behavior.

Teacher's Desk/Seating Chart
The optimum place for the teacher's desk is behind the students. In
order for students to determine whether or not a teacher at his/her desk
is observing them, they must turn around. This is an overt behavior
and can be easily noticed by the teacher. If the teacher's desk is in
front of the students they can easily keep an eye on him/her and
engage in covert, or suspicious behavior. Of course any teacher who
spends too much time at his/her desk whether it be in front of, or
behind, the class will find their students misbehaving more often. An
effective strategy to help keep BC students on task is for the teacher to
keep moving around the classroom and staying within reaching
distance. The opportunity to misbehave is greatly reduced.
A seating chart is imperative when working with BC students. Who
they want to sit by is usually someone who will distract them and lead
them to disruptive behavior. At the beginning of the year, one teacher
informed his students they might be sharing.lockers with each other,
and asked them to write down with whom they might want to share a
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locker. He explained the importance of making sure the person was
someone they liked and liked being with. Then, he took a look at the
names and made his seating chart by placing potential locker partners
on opposite sides of the room!

A seating chart is vital for a substitute teacher's needs in order to
identify students and maintain classroom control.

Room Arrangement
Designated areas in the room should be clearly marked. Places where
students get supplies, hand in assignments, collect graded
assignments, use reference materials, and sharpen student pencils,
should be easily identifiable. Areas that are off limits to students (e.g.,
teacher's desk or cabinet) should also be clearly distinguished.
Preparing and organizing a classroom and program for working with BC
students is a lengthy process, but one that will prove successful for
teacher and student.

(

\
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UNIT 2
CLASSROOM MANAGEMENT
Establishing a classroom atmosphere which is calm, regular, and above
all, fair is extremely important (D'Alessandro, 1993).

Rules and Procedures
BC students tire very quickly of listening to rules and have a tough time
following them. This is why research says that classroom rules should
be kept to a minimum. Colvin (1997), however, suggests there should
be procedures for just about everything that happens in the classroom
to make sure order is kept.
An effective strategy for teachers is to have posted on the wall five
general rules they want in their classrooms and then let the students
develop and list expectations under each one (see Figure 2-1). One
teacher's five rules were: (a) Be prepared. (b) Be polite. (c) Use
materials/equipment carefulfy. (d) Do your best. (e) Use common
sense. Others might be: (a) Be responsible. (b) Se a good citizen.
(c) Be ready to learn.

(

Posting rules for everyone to see and review from time to time enables
teachers the framework needed to run effective classrooms. Having
students expand on the rules gives them a sense of ownership, and as
Rhode et al. (1993) implies: Tfley are not as likely to break rules they
helped make.
Figure 2.1. Five general classroom rules
Rules in bold print, expectations listed underneath.

Be Prepared
Bring books to class
Sharpen pencils before class starts
Have a library book

Be Polite
Raise your hand
Say please, thank you
Don't hit, bite, scratch, etc.

Use Materials/Equipment Carefully
Treat your books like a valuable toy
Don't write on your desks

Use Common Sense
Don't run around the room
Talk in a quiet voice

Do Your Best
Finish your work
Write neatly
Don't copy a friend's paper
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Procedures differ from rules in that they are a method of accomplishing
a task (Colvin, 1996). They are part of a system. BC students thrive
on knowing just how things are to be done and I can do a remarkable
job of following procedures.
Again students may help in the development of procedures, but it might
be more effective to have them already clearly established long before
the first day of school. Though laborious at first, developing a
procedure for every daily, routine task, and practicing those during the
first few weeks of school will save hours of time over the course of the
year. Some procedures can be given to the students in the form of a
handout (see Figure 2-2) or entry test (see Figure 2-3), but many can
be established on the first day of school by simply practicing. The list
includes but is not limited to:
Flag salute
Attendance/lunch count
Sitting in chairs/desks
Before 8:10
8:10 to 8:25
8:25 to 8:30
Sharing
Libra~ books on desks
Bulletin/announcements
Restroom
Weekly assignment
Passing out papers
Acceptable looking work
Handin!;) in assignments
Correcting assignments
Grading scale
Grading sheets
Late work
3 hole punch
How to open and close notebook
Recording in notebook
Score sheets
Notebook organization
Notebook checks
Dividers
Visitors
Teacher out of room
Spending the first two weeks of school concentrating more on how
things are done vs. what things are done enables teachers and
students to be more productive over time.
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Figure 2.2. Sixth grade procedures
SIXTH GRADE PROCEDURES
I.

II.

Ill.

RECESSES
1.

Clear the building as soon as possible, and do not return until
the bell rings.

2.

Kicking and throwing of equipment must be done on grass
areas only (no blacktop).

3.

Bleachers are off-limits.

4.

When recess is over, return to class by the east double doors.
Use restroom and drinking fountain before entering rooms.
(Patrol people should be sure to see homeroom teacher
before 7th period starts for assignments and handouts.)

LUNCH AND NOON PROCEDURES
1.

When dismissed for noon recess, line up according to teacher
directions. Your teacher will take you to the lunchroom.

2.

Students must take cold lunches with them to recess. Leave
lunch pails and sacks on the cart outside Mr. Smith's room.

3.

NO ONE is to be back in the 5th/6th grade area after the
group has been dismissed for recess, without specific
permission from an adult.

4.

Play only in 5th/6th grade areas. Do not return to 5th/6th
grade classroom areas.

5.

Only the restroom facilities in the lunchroom will be used
during noon recess.

6.

At the 12:20 bell, line up along the south breezeway. A
teacher will bring you into the lunchroom.

ASSEMBLIES
1.

Walk to and sit by homerooms.

2.

If you need to leave early because of an appointment or
patrol, sit in the front row.
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3.

The first class in will fill the top two rows, the next class the
next two rows, etc.

4.

At the end of the assembly wait for instructions.

5.

Walk only along the edges of the gym.

6.

Be sure to clap to show appreciation.

IV. GENERAL PROCEDURES
1.

Remember to be quiet in hallways as other classes may be in
session.

2.

Hats are to be taken off as soon as you enter the building at
any time.

3.

Food and drink are to be eaten inside only.

4.

Gum procedure is basically: NO GUM.

5.

After any absences or tardies bring a signed and dated note
from parenUguardian with dates absent or tardy and reason
for absence/tardy, and take to office.

6.

Early dismissal and pre-arranged absence notes should be
taken to the office.

7.

Be sure to check with ALL your teachers for missed
assignments after being absent.
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Figure 2-3. Mr. Smith's entry test
(
MR. SMITH'S ENTRY TEST

Read the following questions below. Circle the letter you feel is the
correct answer.
Part I
1.

2.

3.

4.

When I enter the classroom, I should
a.

enter the room quietly and sit at my desk.

b.

sit on top of my desk.

c.

horseplay with my friends.

When it comes to being tardy, I should
a.

always be tardy.

b.

never be tardy unless it can't be helped.

c.

sometimes be tardy.

When the bell rings to begin class, I should
a.

sharpen my pencil.

b.

sing "I'll be There."

c.

be seated and prepared to work.

I should sit in my assigned seat
a.

every day.

b.

Monday, Wednesday, Friday.

c.

Tuesday, Thursday.
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Part II
5.

6.

After class has begun, I should
a.

raise hand and talk when called upon.

b.

raise hand and talk.

c.

talk when I feel like it.

When I'm in my seat, I should
a.

get up and get a drink.

b.

remain seated unless told to do so otherwise.

c.

get up whenever I want.
Part Ill

7.

8.

9.

To address the teacher, I should say
a.

"Mr. Smith .... "

b.

"Hey you .... "

c.

"Oh , um, er,

0000 . . . . "

When another student is talking, I should
a.

interrupt.

b.

raise hand and interrupt.

c.

wait until the person is finished, then raise hand.

To the other students in the classroom, I should
a.

be rude.

b.

treat them as I would want to be treated.

c.

talk behind their backs when they're not listening.

10. My new electric watch with singing alarm will
a.

not ring during school hours.

b.

ring every hour.

c.

ring when I think it's time to go home.
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Part IV

11. Finishing my work before everybody else means that I may
a.

create a class disturbance.

b.

read a library book or work on other assignments.

c.

practice my pencil tapping.

12. Assignments given in class, or for homework, should be
a.

completed on time.

b.

completed when I feel like it.

C.

turned in incomplete.

13. My textbooks should
a.

be written in and colored.

b.

treated as something I owned.

c.

treated as the enemy.
PartV

(

14. My teacher will expect me to
a.

learn as much as I possibly can.

b.

work hard.

C.

do my best

d.

do all of the above.

15. I want this year to be
a.

a great year for me.

b.

an OK year for me.

c.

a bad year for me.

(Hint: Don't circle b or c.)
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Rewards/Consequences
As Canter (1973) suggests: Classroom teachers should reward or
reinforce students for exhibiting desired behaviors, and should stop or
limit non-desired behaviors through the use of follow-through or
consequences.
Rewards or reinforcers can be anything from giving prizes to giving an
approving nod as long as it lets the students know they are doing or
have done something that is deemed right by the classroom teacner.
When working with BC students at the middle level, teachers should be
wary of verbally giving praise loud enough for the whole room to hear.
It may result in disruptive behavior within a matter of minutes! Many
times behaviorally challen~ed students have established an image for
themselves and are liked or disliked) by their peers because of 1t. It is
much more important for t em to be liked by their peers than by the
teacher (Schurr, 1992). Instead, a quiet noel, or a quiet remark at their
desk is much more effective. Through the use of a daily record sheet
adapted from Marilyn Sprick (1992) (see Figure 2-4) ana following a
code of conduct (see Figure 1-3) students can reward themselves by
working for points.

Short RanQe Uses
Students start each day with 10 points and are checked before lunch
and at the end of the day to see how many points they still have. If
students have adhered to the Code of Conduct (see Figure 1-3) and
followed the classroom rules (see Figure 2-1 ), they have retained their
10 points. For each transgression (e.g., time out, late assignment),
they subtract a point.
The teacher goes up or down the list before lunch and again just
before school ends and asks students for their daily tota[ Students
give their total orally, and tell why they have earnea those points, while
the teacher simply records the number. Only after QOing all the way
through the list does the teacher let others raise their hand and discuss
points. Someone may remind another student they had a late
assignment, or were in time out, etc., but they may not "tattle" on them.
Student A may not try to have points deducted from Student B unless
Student B has interfered with Student A's safety or education (see
Code of Conduct #2).
Realizing that nobody is perfect, a target number of points is
determined by reaching 80% of the tofal number of points possible.
During a typical day there could be 1O points possible. The target or
goal then would be to score 80% or 8 points. During a typical week,
there would be 50 points possible, the target then being 40 points.
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Figure 2-4. Weekly record sheet

WEEKLY RECORD SHEET
Date:

Target

Grade Level:

Reminders:

Student

Monday

Tuesday

Wednesday

Thursday.

Friday

Total

(

SmiU,
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One teacher with BC students began the school year rewarding
students who met the target of 8 points each day with a piece of candy.
After the first two weeks he only rewarded them for meeting the target
on a weekly basis.
At the end of each week, students who reached the tar~et had their
names placed in a can for a "Citizen of the Week" drawing. The boy
and girl who had their name drawn were rewarded with an ice cream
bar or a library pass during lunch recess. At the end of the month the
boy and the girl with the most points earned were given "Citizen of the
Month" awards. As a reward they were taken out to lunch with the
principal at EIRo's. Many students earned the award more than once.
This proved effective because it was a true reflection of the student's
citizenship efforts.

Long Range Uses
At the fifth/sixth grade levels, in order for students to go on the Seattle
field trip, the Ellensbur~ field trip, or outdoor education camp, students
had to earn at least 80 Yo of the total number of points possible for the
quarter. This not only gave BC students a target on a weekly basis,
but also something to work towards on a long range or quarterly basis.
At the 7th and 8th grade levels, points determine who attends field trips
and activity nights.

(

By using this system, teachers are able to get away from establishing a
bunch or different rewards and consequences. And by the end of the
year, as daily and weekly rewards are faded out, the only concrete
rewards being given are those with a long range target. In September
and October, teachers may go through a large bag of candy a month.
From January through June they may only go through two bags for the
whole semester!

Superv1s1on
Don't leave BC kids alone and never turn your back on them (Guetzloe,
1992). The opportunity for the students to misbehave is increased
dramatically when the teacher is not in direct sight.
Working with BC kids forces teachers to plan better. Supplies stored in
the office should be brought to the room before class. Delivering
messages to a colleague need to be put off until a scheduled break.
Every time the teachers leave the room the chances of students doing
something wrong are increased. Even with an established procedure,
a BC student can be counted on not to follow it if he/she is left
unsupervised.
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There may be times when teachers feel like prisoners in their own
rooms! At the beginning of the year, just steppin~ out into the hall to
speak with a student is enough reason for behaviorally challenged
students to disrupt the learning of others. There is a direct correlation
between students misbehaving and lack of supervision. The more the
teacher is around, the less disruption occurs.

Exercise
If there is an opportunity for the class to take a break during long
blocks of instructional time, and engage in vigorous exercise, they
should take it! The benefit to BC students and the teacher is worth it.
One teacher with BC students started the year being only able to teach
for about 20 minutes before he found his students' attention beginning
to fade. He immediately stopped and had the whole class run to the
end of the building, or play a quick game of "Simon Says," then gave
the students an opportunity to get a drink of water, and resumed
teaching. Though this took approximately 10 minutes of instructional
time, he was able to keep their attention for another 20 minutes. The
time students were paying attention in class doubled every hour!
Rarely should BC students be kept in from recess or breaks. Teachers
need the time away_ from them, and they need to get out and burn off
stored up energy. By establishing clear recess and break procedures,
classrooms are able to get down to quality learning shortly after each
break occurs.
As the y_ear progresses, and colder weather comes, students are able
to take fewer breaks. By winter vacation, many BC students can go for
a full class period without losing focus and causing disruptions. It
remains vital though to provide opportunity for these students to
engage in vigorous exercise sometime during the day.

Currjcu!um/1 nstructioo
A structured learning environment siives BC kids very little opportunity
to disrupt and engage in misbehavior. When working with BC kids
there is no substitute for structure and routine. Establishing procedure
in curriculum and instruction is an important component of classroom
management (Rhode et al., 1993).
While no technique is best, direct instruction proves to be very
effective. Direct instruction involves lessons that are preplanned ahd
presented in a fast paced, organized manner to the group. Skills are
taught to mastery, and when errors occur, correction is immediate
using specific procedure (Rhode et al., 1993).
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Teachers using a direct approach with BC students would spend most
of the instructional period in front of the classroom. When instruction
was finished, an assignment or task would usually be given for the
students to complete before taking a break, going to recess, lunch, etc.
This gives the students a mission and keeps them on task. Many of
the assignments can be commercially prepared and reproduced on the
copy machine. The focus is to have students working to master the
skills being taught, not to have them get frustrated and bored·trying to
write everything down.
By having assignments completed before a break, the need for
homework is eliminated or greatly reduced. BC students will frequently
not complete homework assignments and fail subjects because of this.
Getting the work done before a break gives the student a sense of
accomplishment, and increases the chances of the assignment getting
turned in.
As students show they are able to continually complete assignments,
the right to homework may be given. Here the student does not have
to complete the assignment before the break, but may take it home to
complete. Homework then becomes a reward. When students fail to
complete homework, they must go back to completing assignments
before breaks.

Reports/Projects

(

Reports or projects are usually assignments that cannot be completed
in a single time block, but must be completed in steps over a longer
period of time. BC students have typically had extreme difficulty with
this type of assignment because they don't use their time wisely, and
never complete the whole task. As a result, they may fail whole
subjects, classes, or even grade levels.
One solution is to not give these types of assignments to BC students!
A more effective strategy, however, is to breal< long term projects up
into daily tasks. Along with setting a date for the entire project to be
finished, tasks for certain parts of the reporUprojects are given each
day and deadlines for sections are given each week. This is effective
because it sets a purpose each day for BC students, and gives them
an easier task to complete. It doesn't give them a chance to put the
whole task off until the last minute and then fail to complete it for lack
of time.

Notebooks
Notebooks are an organizational tool BC students can use to keep
track of their work and frogress. It takes an extraordinary amount of
time at the beginning o the year to teach notebook orQanization, and
some students will never take the time to organize it willingly, but once
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the skill is mastered, the student has a much better chance of being a
successful student.
At the beginning of each week, the teacher has posted on the wall a
schedule of the week's assignments and gives a blank copy to each
student (see Figure 2-5). They fill in the schedule and put 1t in the front
of the notebook next to a grading scale (see Figure 2-6).
The notebook is divided into subjects that match the weekly schedule
(see Figure 2-5), and as assignments are completed and corrected
they are kept in the notebook in order and recorded on score sheets.
Students are then able to keep track of their assignments and have a
general idea of what their grades are. When report cards come out,
the grade is not a surprise but a reflection of the student's work for the
quarter/semester.

(
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Figure 2-5. Week's assignment schedule.
Name~~~~~~~~-

Week o f : - - - - - - - - Monday

Tuesday

Wednesday

Thursday

Spelling

English

Reading
"O

•

(,.)
(,.)

Math

Social
Studies
Science

Daily Total
Points Possible for Week _ _ __

Week's Total _ _ __

Parent S i g n a t u r e / C o m m e n t s - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

Friday

/~

Figure 2-6. Grading scale.
N_,,, .....

Subject

Month

Date

100%

90%

80%
70%

60%

"U
I

(.,.)

50%

+>-

40%
30%

20%

10%

Score

Asslonmenl

Smith

UNIT 3
BEHAVIOR MANAGEMENT

Managing classroom behavior is perhaps the most essential, and yet
the most formidable, task facing teachers of children with behavior
disorders (Barbetta, 1990).
Serious conduct disorder is viewed by some as a lifelong
developmental disability for which there is currently no cure, much as
with mental retardation or autism (Brendtro & College, 1993).

Interventions
BC students rapidly become immune to punishment, and can after
awhile see it as a reward for their behavior. It becomes important then
not to look for ways to punish these students, but instead look for ways
to manage their behavior and stop the negative actions. These
methods are called interventions (Horne et al., 1992).

I Messages
According to Canter (1973), when teachers request a child to stop a
particular behavior (e.g., "Larry will you please stop talking?") they give
the child an opportunity to say "No,' either verbally or more likely
through their actions (continuing to talk). If the teacher uses an I
message: "Larry, I want you to stop talking," the opportunity to refuse is
taken away and since most students like to please they will comply.

Demands
"Larry, stop talking this instant" is a demand from the teacher and
should be avoided. A demand gives Larry an opportunity to refuse
verbally or through his actions.

Keep Calm
Because a system is already in place, there is no need to get angry or
raise your voice. Some BC students are very good at enga~ing
teachers and getting them to enter into a power struggle. Simply use
the "I message" in a calm voice while remaining nonemotional.
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Eye Contact
Look students in the eye when you use "I messages." This further
reinforces what behavior the teacher wants. By not looking the BC
student in the eye, it gives them an opportunity to believe the teacher
does not mean what he says.

Proximity
I messages should be given in close proximity to the student. Telling
Larry to stop talking from across the room is not as effective as being
within arm's length. Be careful though not to invade the student's
personal space which could imply a threat and engage the student into
a power struggle.

Give Time
The teacher must allow a student enough time to comply with the "I"
message but should not allow more than 5 to 10 seconds.

Reinforce Compliance
When a student complies with an I message, the behavior should be
reinforced. A simple, sincere "Thank you" is all that is needed while
maintaining all of the above variables. If the behavior is not reinforced,
compliance may decrease.

Noncompliance
Unfortunately, there will be times the student will not comply with the "I"
message and/or will want to argue. By having students adhere to a
code of conduct and discipline guidelines (see Figure 1-3), the teacher
has a procedure to follow. If, after 5 to 10 seconds, Larry refuses to
comply either verbally, or through his actions, the teacher responds in
a calm nonemotional voice, saying: "Larry you have chosen Step One.
I want you to go to Time Out." Most of the time this is as far as the
situation goes. But occasionally it may go farther.
If, after 5 to 10 seconds, Larry continues to refuse either verbally or
through his actions, the teacher responds in a calm, nonemotional
voice, saying: "Larry, you have now chosen Step Two. I want you to
go to Time Out and do a learning packet on obeying the teacher."
Rarely does the situation progress any farther. But ....
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If, after 5 to 10 seconds Larry continues to refuse either verbally or
through his actions, the teacher responds in a calm, nonemotional
voice, saying: "Larry, you have now chosen Step Three. I am going to
call the office and have them phone your parents to come to school for
a conference with you and me. I want you to go to the office and wait
for them." If the situation has progressed this far, the BC student will
probably have stormed out of the room and up to the office. During the
conference the responsibility is placed back on Larry's shoulders
because all you did was tell him you wanted him to stop talking.
However, ...
If, after 5 to 10 seconds, Larry continues to refuse either verbally or
through his actions, the teacher responds in a calm, nonemotional
voice, saying: "I am going to call the office again and inform the
principal you are refusing to leave the room. Class, pick up your books
and let's go into the multipurpose room to continue our studies." This
situation may occur once in a few years of teaching, but it helps to be
prepared. Though it will be extremely difficult, it is important to remain
calm and in control!

Level Systems
Though some students may never change their behavior and cannot
function in a typical classroom, some may just need to test the system
to the maximum before they work to change their behavior. For these
students a level system may need to be incorporated with the
intervention strategies (see Figure 3-1 ).

P-37

Figure 3-1. Student behavior plan

STUDENT BEHAVIOR PLAN
TARGET BEHAVIORS
Student will follow directions in a timely and respectful fashion.
Student will complete all assigned work.
Student will keep his hands an feet to himself.
Student will not throw objects.
Student will use a self time out when he is angry.
LEVEL I (highly restrictive)

Location:

District Office

Support:

Full-time 1:1 adult supervision

Peer Interaction: Isolated from peers
Lunch:

Eat in room with adult at district office, lunch picked
up at Vale

Activities:

Student will work on school assignments provided by
his classroom teacher.
Casual conversation may occur only during a
designated break.
No P.I., however, he may exercise on playground
with no other children present (30 minutes/day)
Practice anger management and cooperation skills
with supervisor

Expectations:

Student will exhibit all target behaviors, and:
Student will complete all assigned work at this level.
Student will comply with directions with no more than
one reminder.
Student will use a pleasant tone with his supervisor.
Student will utilize anger management skills when he
is upset.

Criteria:

Student must meet all expectations at this level for
5 consecutive days to move to Level II.
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LEVEL II

Location:

Learning Inc.

Support:

Full-time 1:1 adult supervision

Peer Interaction: Isolated from peers except for supervised recess and
P.E.

Lunch:

Eat in Learning Inc. with adult

Activities:

Student will work on school assignments provided by
his classroom teacher.
Casual conversation may occur only during a
designated break.
Practice anger management and cooperation skills
with supervisor.

Expectations:

Student will exhibit all target behaviors, and:
Student will remain within 15 feet of his supervisor
during recess and P.E.
·
Student will complete all assigned work at this level.
Student will comply with directions with no more than
one reminder.
Student will use a pleasant tone with his supervisor.
Student will utilize anger management skills when he
is upset.

Criteria:

Student must meet all expectations at this level for
5 consecutive days to move to Level Ill. In addition,
student will exhibit none of the following:
Rude behavior
Hitting walls, furniture, etc.
Noncompliance
Swearing
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LEVEL Ill

Location:

Classroom and Learning Inc. (Life Skills, Science,
and Library only)

Support:

Indirect adult supervision in Learning Inc.

Peer Interaction: Participates in activities with peers in classroom.
Lunch:

Eat in cafeteria with peers.

Activities:

Student will work on school assignments provided by
his classroom teacher.
Student must comply with supervisor's instructions in
a timely manner to move to the next level.
Practice anger management and cooperation skills
with supervisor.

Expectations:

Student will exhibit all target behaviors, and:
Student will participate in recess and P.E. with no
added supervision.
Student will complete all assigned work at this level.
Student will comply with directions with no more than
one reminder.
Student will use a pleasant tone with his peers and
supervisor.
Student will utilize anger management skills when he
is upset.

Criteria:

Student must meet all expectations at this level for
5 consecutive days to move to Level IV. If student is
sent to time out in Learning Inc. more than once in a
day, he will go down one level.

P-40

LEVEL IV (least restrictive)

Location:

Classroom with Learning Inc. for academic purposes
as needed.

Support:

Behavior consultation through Learning Inc.

Peer Interaction: Participates in activities with peers in classroom and
recess.

Lunch:

Eat in cafeteria with peers.

Activities:

Student will work on school assignments provided by
his classroom teacher.
Student must comply with adult instructions in a
timely manner.
Practice anger management skills when appropriate.

Expectations:

Student will exhibit all target behaviors, and:
Student will complete all assigned work at this level.
Student will comply with directions with no more than
one reminder.
Student will use a pleasant tone with his peers and
supervisor.
Student will utilize anger management skills when he
is upset.

Repeated violations of expectations will result in moving down to a
lower level. Actions resulting in three out-of-class time outs will result
in moving down one level. Severe acts of aggression (both physical
and verbal) will result in an in-school suspension and moving to Level I
the following school day.
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Medical
Some students may be BC because they suffer from Attention Deficit
Disorder (ADD) or Attention Deficit Hyperactive Disorder (ADHD).
Some medications such as Ritalin and Dexedrine can be prescribed by
doctors to curb behavior disorders and increase the student's ability to
pay attention. If you suspect someone in your classroom suffers from
ADD or ADHD, refer them to the resource room for further testing and
possible referral to a physician.

Social Skills
Social skills are those skills that teach students how to interact
positively in social and public settings with peers and adults. These
are especially valuable to BC students, and they can easily be
integrated with class activities through Instruction: Defining the
appropriate behaviors, Modeling: Demonstrating the appropriate
behaviors, and Role Playing: Having students rehearse appropriate
behaviors and discuss them. Social skills training may be most
effective when incorporated with the teaching of classroom procedures.

Videotaping
Videotaping is widely used to record events and activities during the
school day. It can also be used as an intervention technique to teach
students appropriate and inappropriate behaviors. ·When incorporated
with Socia Skills training, BC students watch the video and receive
clear and immediate feedback regarding their behavior.
If an event or activity is being videotaped and appropriate or
inappropriate behaviors are captured on tape, don't hesitate to stop the
machine and point them out to the students. Discussing behaviors
captured on video may be better than watching a role play because the
situation is not fabricated and may be more real and thus believable to
the student.
Videotaping class sessions may curb negative behaviors. Even BC
students know disruptive behavior is inappropriate and do not like to be
caught in the act. The videotape can be used to capture appropriate
and inappropriate behaviors, and can be critiqued in a class setting. It
can also be used to show parents and principals the types of
inappropriate behaviors students are engaging in during class. It may
also be used if the teacher has to leave the classroom.
It is a good idea to inform parents and administrators if videotaping is
going to be used for these reasons. If a child has an individualized
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education program, there may be limitations on who can observe the
tapes (Broome & White, 1995).

Reinforcers
Always reinforce appropriate behavior as soon as it is observed with
short words of praise, approving nods, time off task, etc. Letting
students know you appreciate appropriate behavior will elicit more
appropriate behavior. Although they may not show it, even BC
students feel good when they please the teacher.

Self-Management
Self-mana1;1ement is any technique that teachers students to manage or
control their own behaviors. The daily record charUpoint system
mentioned in Unit 2 (Figure 2-4) is a self-management tool because it
is a method to give BC students an opportunity to monitor and increase
appropriate behaviors, and decrease inappropriate behaviors. They
are in control. There will be times when the teacher has to step in and
take control, but that is only when the student has chosen to give up
that control.
The system can also be used to increase academic responsibility. If
compfeting and turning in assignments is a desired behavior, then it
can be part of the daily record. Students deduct a point from their daily
total for each one. If the points are used to earn a field trip or attend
an after school activit¥, the motivation to finish assignments and
behave appropriately 1s increased.
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CHAPTER 5
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary
The purpose of this project was to design and develop an
inservice training manual for facilitating effective teaching strategies of
behaviorally challenged middle level students for Cashmere School
District, Cashmere, Washington. To accomplish this purpose, current
research and literature concerning behaviorally challenged students in
schools were reviewed. Additionally, unit overviews, instructional
materials, and teaching strategies were adapted and developed.

(

Conclusions
Conclusions reached as a result of this project were:
1. When classrooms are heterogeneously grouped, it is likely
every teacher will have one or two behaviorally challenged
students in their classrooms as these students make up from 2
to 5% of the student population.
2. Recognizing and identifying students who are behaviorally
challenged is an essential step in developing a program to
successfully meet their needs.
3. Strategies to organize and manage classrooms and behaviors
with behaviorally challenged students may increase the
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amount of learning and decrease the amount of class
disruptions.

Recommendations
As a result of this project, the following recommendations have
been suggested:
1. Identifying and implementing effective teaching strategies for
behaviorally challenged students may best serve the needs of
all middle level students in the Cashmere School District.
2. Recognizing and understanding individual student differences,
learning styles, behaviors, attitudes, and needs are essential
elements to successfully implementing any program designed
for behaviorally challenged students.
3. Eliciting the support of special services personnel,
paraprofessionals, administrators, parents, and fellow
colleagues with behaviorally challenged students creates an
environment for teamwork and success.
4. The teaching and training of classroom and behavior
management to behaviorally challenged students is vital for
their success in any classroom.
5. Other school districts seeking to meet the needs of
behaviorally challenged middle level students may wish to
adopt and/or utilize the manual developed for this project or
undertake further research on this subject to meet their unique
needs.
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